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Professional Learning

● Collaboration (cross school and working 
with our instructional coaches) allows 
for the exchange of ideas

● Release time and collaboration allows 
the deprivatization of practice and 
sharing of resources

●
● This opportunity allows teachers to 

learn new ways to teach mathematics 



Teacher Learning and Development



- explore various developmental continua (e.g.,PRIME, Lawson’s, Fosnot, etc.)

- use developmental continua to address students’ misconceptions

- learn to notice and name the math by anticipating possible misconceptions



Student Learning and Development
Moving from worksheets to 
visualizing mathematics and 
demonstrating thinking using 
manipulatives, and various 
strategies



Student Learning and Development

● Development of 
computation fluency 
through conceptual 
understanding 

● Using metre sticks/ 
open number lines to 
explore 
multiplication/repeate
d addition while 
measuring 



Student Learning and Development

● Math games creates meaningful 
situations to apply mathematical 
skills 

● Math games are engaging for 
students to build fluency

● Math games also differentiate 
different types of learners and 
provides students with the 
opportunity to learn from others



Student Learning and Development

● Students are showing 
their understanding of 
division concepts using a 
variety of mathematical 
strategies, such as skip 
counting, repeated 
addition, and using 
pictures



Student Learning and Development
Independence in Learning, 
student driven- using anchor 
charts as a reference while 
working to solve problems



Sharing of Learning- PL Day



Student Learning and Development
● Knowledge of a developmental continuum 

enables the teacher to create meaningful, parallel 
tasks that meet the different needs and abilities 
found in their classroom.

● Students are challenged, engaged, and eager to 
collaborate in order to reach their different 
learning goals.

● Accountability is achieved through strategies such 
as: debriefing, Math Talk, Gallery Walk, or Math 
Congresses. 

These students are consolidating their basic 
knowledge of fractions by working with area 
models, and determining the criteria required 
to name a specific fraction (e.g., thirds, 
quarters, eighths, etc. 



These students are working with 
fractions of a set and are investigating 
equivalent fractions using drawings, 
manipulatives, and incorporating 
mathematical talk.

This group understands equivalent fractions and is 
working with number lines in order to compare and/or 
order equivalent fractions.


